How to Teach Students in the first 3 stages of the Dreyfus Expertise Model

Pete Collier adapted from Benner 2004

Novice

• teacher provides student with key  content and process information  (Both “what is important” and “Here is how to do it”)

• provide rules that can be applied in any context (“Always stay for the full class period” “Take complete notes”

• provide safe “starting points” (“Unless told otherwise, always address your teacher as ‘Professor…’”)

• identify good informants in the immediate environment {“Ask any of the librarians if you need help fusing the library” “Speak to Dee Thompson in the career center if you need help figuring out what major you might want to select.” )

• provide insights into expectations (“When a professors assigns you to ‘write’ a paper, she/he expects you to have typed or printed that paper – not written it out in long hand.”)

learning tools

1. take apart directions for a specific assignment  (What do you think she expects when the professor writes in the assignment “You can take any position you choose on this topic, but  you will need to be able to support your chosen position.”?)

2. Ask a successful students “Can you tell us about a time when you did not get the grade you expected on your paper?”  When you started getting “A’s” on your papers, what had changed?  What did it take to “raise” your papers up to a h9igher level?  (What makes an “A” paper?)

Advanced Beginner

• start to separate the relevant from the irrelevant information

• start to become more aware of additional factors that influence outcomes (beyond those covered by novice’s context–free rules)

• important  for teacher to validate student’s successes since the advanced beginner is becoming more aware of “how much she/he does not know”

• important to provide feedback

• watch for overload

• may need help prioritizing as “everything” seems to be an important factor that needs to be considered

• teacher as coach

learning tools

1, use examples to illustrate “additional factors that influence outcomes beyond those covered by novice’s context–free rules”

2. develop “maxims”  -- guideline for how to proceed based on some knowledge of the “situation”  (Don’t try and complete an upper-level class without taking the prerequisites

3. ask student “What do you think is the key to …”

3. encourage student to break down any problem into smaller, more manageable pieces

Competent learners

• now start to develop “perspectives” (based on meta-level rules) as well as learn to use specific perspectives appropriately

• can be frustrated because they are seeking new “meta-level: rules but these are much harder to come by

• new emotional issue to deal with – “can’t duck responsibility for outcomes.”  As novice or advanced beginner, if the choice of a following a rule or maxim ;leads to a poor outcome, the student can deflect self-criticism by claiming “ I wasn’t provided with a rule / maxim that worked.” Now, since strategy employed is based on the perspective employed, and the competent learner is the one to select the perspective, that means the learner must take responsibility for BOTH successes and failures.

Learning tools

1. use examples to help competent learner go from “what works in a specific situation” to “what works best in this category of situations” – encourage the student to look for patterns “across situations.”

2. encourage competent learner to “follow through with own feelings about both “‘what might work in this situation’” as well as whether that strategy is actually working.    If it feels like a strategy isn’t working, it probably isn’t working.  What are the alternatives?

3. encourage competent learner “identify future desired outcomes” and then to use their “what strategy to use in different categories of situations” framework to plan future choices so as to realized those  desired outcomes. (“If you want to go to graduate school at prestigious school A, what skills and experiences does this school value in the students it selects for admission to its graduate program? What classes should you take know to both gain those skills and to have an academic record that makes it clear that you possess those skills?)

