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Introduction

What are the factors that motivate children to learn?  Educators and parents value motivation for its own sake as well as for its long-term contribution to children’s learning and self-esteem.  Highly motivated children are easy to identify:  they are enthusiastic, interested, involved and curious; they try hard and persist; they actively cope with challenges and setbacks.  These are the children that we feel will stay in school longer, learn more, feel better about themselves, and continue their education after high school.  Recent research bears this out (Stipek, 1988).  Although motivated student are easy to recognize, they are difficult to find.  Research shows that across the preschool to high school years, children’s intrinsic motivation decreases and they feel increasingly alienated from learning (Harter, 1981).  Why is it so difficult to optimize student motivation?


The present measures are nested within a larger motivational model (Connell, 1990; Connell, Wellborn, 1991) which was constructed at the interface of the psychological and educational literatures.  This model has as its cornerstone the notion that a primary reason why we have not been successful in optimizing student motivation is that we have been asking the wrong questions (see also Deci & Ryan, 1985).  Up to now, our questions have been variations of “What can we do to children to motivate them?”, implying that the source of motivation lies in the social context.  In contrast, we assume that the source of motivation is internal to  the child and that when the social surround provides for children’s basic psychological needs, motivation will flourish.  Hence the questions formulated by this model ask, “What can we do for children to create a school context which meets their psychological needs?”


This model posits that the proximal predictors of student motivation are their self-evaluations.  In turn, these self-appraisals are hypothesized to be a function of the extent to which children’s basic psychological needs are met in the school context.  Hence, teachers can have an impact on children’s motivated behavior by meeting or ignoring their basic psychological needs.  According to this model, the power of specific teacher behaviors are derived from their effectiveness in providing for students’ basic needs.  According to this perspective, these needs include the need to be competent, autonomous, and related to other people.  Based on these needs, dimensions of teacher behavior which should foster their fulfillment can be derived.  


First, children should feel related to their teachers when teachers take time for and express enjoyment in their interactions with students, referred to as involvement.  Involvement has been the focus of research conducted within many socialization traditions, but especially within attachment theories (for a review, see 

Ainsworth, 1989).


Second, the model specifies that children’s need for competence is fostered when teachers provide clear expectations, consistent contingencies for behavior, and adequate help, all of which are subsumed under the construct teacher structure.  Empirical support for this proposition is derived from research on the antecedents of perceived control, broadly defined, including locus of control, learned helplessness, self-efficacy, and attributional style (for a review, see Skinner, 1991).


Third, children’s experience of autonomy in learning is promoted when teachers allow children latitude in their learning activities and provide connections between school activities and children’s interests, which we term autonomy support.  Especially important in fostering autonomy is the absence of external rewards, controls, and pressures.  Most of the components of autonomy support have been thoroughly studied by researchers interested in intrinsic motivation and the reward structures which undermine it (for reviews see Deci & Ryan, 1985; Ryan, 1982).

Teacher As Socal Context (TASC)

Two measures were developed which were designed to tap (1) teacher behavior in the classroom using teachers’ reports of their interactions with each child in their classrooms (Wellborn, Connell, Skinner, & Pierson, 1991) and (2) student experience of teacher behavior using individual child reports of their interactions with their teachers (Belmont, Skinner, Wellborn & Connell, 1991).  Each major construct consists of four subscales.  Involvement includes items tapping teachers’ affection (liking, appreciation, and enjoyment of the student), attunement (understanding, sympathy, and knowledge about the student), dedication of resources (aid, time, and energy), and dependability (availability in case of need).  Structure includes items tapping teacher clarity of expectations, contingency (consistency and predictability of response), instrumental help and support, and adjustment of teaching strategies.  Autonomy support includes items tapping teacher controlling behavior (coercion through force or authority; reverse coded), respect (acknowledging the importance of students’ opinions, feelings, and agendas), choice (encouraging students to follow their own interests or providing options), and relevance (providing a rationale for learning activities).


Items for the two reporters were constructed to be as parallel as possible, taking into consideration the difference between teacher and student vocabularies and the fact that children’s scales need more items to reach a satisfactory level of internal consistency.  For all scales except “controlling behavior”, both positive and negative items were included.  The psychometric properties of each subscale are satisfactory.  They are presented in the item by construct lists.  All scores are calculated by averaging the positive and reverse coded negative items, resulting in scores which range from 1-4, with 4 indicating relatively more Involvement, Structure, and Autonomy Support, respectively.

The TASCQ- Short Form

The short form of the student report of Teacher As Social Context Questionnaire was designed to provide a brief assessment of the three main dimensions of teacher context identified by the motivational theory:  involvement, structure, and autonomy support.  Items were selected from the original form using several conceptual and psychometric criteria:  (1) both positive and negative items were included; (2) all subcomponents within a given dimension were represented; (3) internal consistency within dimensions was maximized; and (4) discriminability between dimensions was maximized.  Each shortened scale consists of 8 positive and negative items; internal consistencies (Cronbach’s alpha) calculated on a sample of 500 children in grades 3-6 were as follows:  Involvement, alpha = .80; structure alpha = .76; and autonomy support alpha = .79.
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Teacher Report of Teacher Context

Items and Scoring

Key to Coding

Column 1:
Domain: Academic

Column 2:
Reporter: Teacher

Column 3:
Scale: Involvement, Structure, or Autonomy Support

Column 4: 
Target: Student

Column 5:
Valence: Positive or Negative

Column 6 & 7: Item numbers

Response scale for all items is: 

A) Not at all true

    B) Not very true
    C) Sort of true

    D) Very true

(scored as 1)

    (scored as 2)

    (scored as 3)

       (scored as 4)
Involvement (14 items)

Affection (4 items)


1.  This student is easy to like
ATISP34


2.  I enjoy the time I spend with this student
ATISP31


3.  This student is difficult to like.
ATISN35


4.  Teaching this student isn’t very enjoyable for me.
 ATISN31
Attunement (4 items)


5.  I know a lot about what goes on for this student.
 ATISP33


6.  I know this student well.
ATISP51


7.  I don’t understand this student very well.
ATISN51


8.  I don’t know very much about what goes on for this 


      student outside of school.
ATISN36
Dedication of Resources (2 items)


9.  I spend time with this student.
ATISP52


10.  I talk with this student.
ATISP53

Dependability (4 items)



11.  When this student does not do as well as s/he can, I can make time 


         to help him/her find ways to do better.
ATISP32


12.  This student can count on me to be there for him/her.
 ATISP54


13.  Sometimes I feel like I can’t be there for this student when s/he needs me.
ATISN52


14.  I can’t always be available to this student.
ATISN54

Structure (15 items)

Contingency (4 items)


15.  When I discipline this student, I always explain why,
 ATSSP71


16.  I let this student get away with things I normally wouldn’t allow.
ATSSN31


17.  I find it hard to be consistent with this student.
 ATSSN32


18.  I don’t always have time to follow through with this student.
ATISN33

Expectations (4 items)

19.  I talk with this student about my expectations for him/her.
ATSSP72


20.  I try to be clear with this student about what I expect of him/her in class.
ATSSP73


21.  I change the rules about school work for this student.
 ATSSN33


22.  Sometimes I feel I don’t make my expectations clear to this student.
ATSSN51

Monitoring - Adjustment (4 items)


23.  When this student doesn’t comprehend the material, I take a 


          different approach.
ATSSP74


24.  When this student doesn’t understand something, I explain it a lot of 

  
          different ways.
ATSSP75


25.  I can’t tell when this student is keeping up with me.
 ATSSN53


26.  It’s hard to know when this student is ready to go on to new material.
ATSSN54

Help/Support (3 items)

27.  I show this student different ways to solve problems.
 ATSSP76


28.  I find it difficult to tell when this student needs help.
 ATSSN73


29.  I find it hard to teach this student in a way he/she can understand.
ATSSN74

Autonomy Support (12 items)

Choice (3 items)

30.  I try to give this student a lot of choices about classroom assignments.
ATYSP31


31.  My general approach with this student is to give him/her as few choices 


         as possible.
ATYSN31


32.  It’s better not to give too many choices to this student.
 ATYSN51

Control (3 items)

33.  I have to lead this student through his/her schoolwork step by step.
ATYSN34


34.  When it comes to assignments, I’m always having to tell this student 


        what to do.
ATYSN36


35.  I find myself telling this student every step to make when it comes 


        to schoolwork.
ATYSN37

Respect (3 items)

36.  I let this student make a lot of his/her own decisions regarding 


        schoolwork.
ATYSP33

37.  I can’t let this student do things his/her own way.
 ATYSN42


38.  I can’t afford to let this student decide too many things about 


        schoolwork for him/herself.
ATYSN32

Relevance (3 items)

39.  I explain to this student why we learn certain things in school.
ATYSP71


40.  I encourage this student to think about how schoolwork can be


        useful to him/her.
ATYSP72


41.  It is difficult to explain to this student why what we do in school 


        is important.
ATYSN71

Computing Subscale Scores and Scale Scores
Teacher Involvement
Affection


Positive events

ATIAFFP = (ATISP34+ATISP31)/2


Negative events
ATIAFFN = (ATISN35+ATISN31)/2


Total


ATIAFF = (ATIAFF+(5- ATIAFFN))/2

Attunement


Positive

ATIATTP = (ATISP33+ATISP51)/2


Negative

ATIATTN = (ATISN51+ATISN36)/2


Total


ATIATT = (ATIATTP-(5- ATIATTN))/2

Dedication of Resources


Total


ATIDED = (ATISP52+ATISP53)/2

Dependability


Positive

ATIDEPP = (ATISP32+ATISP54)/2


Negative

ATIDEPN = (ATISN52+ATISN54)/2


Total


ATIDEP = (ATIDEPP+(5- ATIDEPN))/2

Involvement


ATINV = (ATIAFF+ATIATT+ATIDED+ATIDEP)/4
Teacher Provision of Structure
Contingency


Positive 

ATSCONP = ATSSP71


Negative

ATSCONN = (ATSSN31+ATSSN32+ATISN33)/3


Total


ATSCON = (ATSCONTP+(5- ATSCONTN))/2

Expectations


Positive 

ATSEXPP = (ATSSP72+ATSSP73)/2


Negative

ATSEXPN = (ATSSN33+ATSSN51)/2


Total


ATSEXP = (ATSEXPP+(5- ATSEXPN))/2

Adjustment/Monitoring


Positive

SADMNP = (ATSSP74+ATSSP75)/2


Negative

SADMNN = (ATSSN53+ATSSN54)/2


Total


SADMN = (SADMNP+(5-SADMNN))/2

Help/Support


Positive

ATSHLSPP = ATSSP76


Negative

ATSHLPSN = (ATSSN73+ATSSN74)/2


Total


ATSHLSP = (ATSHLSPP+(5- ATSHLPSN))/2

Structure


ATSTR = (ATSCON+ATSEXP+ATSADMN+ATSHLSP)/4

Teacher Provision of Autonomy Support
Choice


Positive

ATCHOP = ATYSP31


Negative

ATCHON = (ATYSN31+ATYSN51)/2


Total


ATCHO = (ATCHOP+(5- ATCHON))/2

Control


Negative

ATCONN = (ATYSN34+ATYSN36+ATSYN37)/3

Respect


Positive

ATRESP = ATYSP33


Negative

ATRESN = (ATYSN42+ATSYN32)/2


Total


ATRES = (ATRESP+(5- ATRESN))/2

Relevance


Positive

ATRELP = (ATYSP71+ATYSP72)/2


Negative

ATRELN = ATYSN71


Total


ATREL = (ATRELP+(5- ATRELN)/2

Autonomy Support

ATAUT = (ATCHO+(5-ATCONN)+ATRES+ATREL)/4
Student Report of Teacher Context

Items and Scoring

Long Form

Key to Coding

Column 1:
Domain: Academic

Column 2:
Reporter: Student

Column 3:
Scale: Involvement, Structure, or Autonomy Support

Column 4: 
Target: Teacher

Column 5:
Valence: Positive or Negative

Column 6 & 7: Item numbers
Teacher Involvement (14 items, alpha=.83)

Affection (3 items, alpha=.71)

1.  My teacher likes me.
ASITP53


2.  My teacher really cares about me.
ASITP54


3.  My teacher doesn’t seem to enjoy having me in her class.
 ASITN55

Attunement (3 items, alpha=.54)

4.  My teacher knows a lot about me.
ASITP56


5.  My teacher knows me well.
ASITP57


6.  My teacher just doesn’t understand me.
ASITN53

Dedication of Resources (2 items)

7.  My teacher spends time with me.
ASITP51


8.  My teacher talks with me.
ASITP52

Dependability (6 items, alpha=.72)



9.  My teacher is always there for me.
ASITP55


10.  I can count on my teacher to be there for me.
ASITP58


11.  I can rely on my teacher to be there when I need him/her.
 ASITP59


12.  My teacher is never there for me.
ASITN51


13.  I can’t depend on my teacher for important things.
 ASITN56


14.  I can’t count on my teacher when I need him/her.
 ASITN57

Teacher Provision of Structure (21 items, alpha=.89)
Contingency (6 items, alpha=.65)


15.  When I do something right, my teacher always lets me know.
ASSTP32


16.  My teacher treats me fairly.
ASSTP33


17.  When my teacher tells me he/she will do something I know 


        he/she will do it.
ASSTP51


18.  My teacher doesn’t treat me like everyone else when I break the rules.
ASSTN34


19.  Everytime I do something wrong, my teacher acts differently.
ASSTN35


20.  My teacher keeps changing how he/she acts towards me.
 ASSTN54

Expectations (5 items, alpha=.68)


21.  My teacher makes it clear what he/she expects of me in school.
ASSTP01


22.  I know what my teacher expects of me in class.
ASSTP02


23.  My teacher keeps changing the rules in our class.
 ASSTN02


24.  My teacher doesn’t make it clear what he/she expects of me in class.
ASSTN33


25.  My teacher doesn’t tell me what he/she expects of me in school.
ASSTN37

Help/Support (5 items, alpha=.70)


26.  My teacher shows me how to solve problems for myself.
 ASSTP0A


27.  If I can’t solve a problem, my teacher shows me different way to try to.
ASSTP0B


28.  My teacher doesn’t help me, even when I need it.
 ASSTN0A


29.  Even when I run into problems, my teacher doesn’t help me.
 ASSTN04


30.  My teacher doesn’t seem to know when I need help.
 ASSTN0B

Adjustment/Monitoring (5 items, alpha=.73)


31.  My teacher makes sure I understand before he/she goes on.
 ASSTP37


32.  My teacher checks to see if I’m ready before he/she starts a new topic. 
ASSTP39


33.  My teacher doesn’t check to see if I’m keeping up with him/her.
ASSTN39


34.  My teacher doesn’t know when I’m ready to go on.
ASSTN3A


35.  My teacher doesn’t check to see if I understand before he/she goes on.
ASSTN3B

Teacher Provision of Autonomy Support (17 items, alpha=.87)
Choice (5 items, alpha=.67)


36.  My teacher gives me a lot of choices about how I do my schoolwork.
ASYTP01


37.  When it comes to assignments, my teacher gives me all kinds


        of things to choose from.
ASYTP31


38.  My teacher doesn’t give me much choice about how I do my schoolwork.
ASYTN31


39.  My teacher doesn’t give me a chance to choose anything 


        about my classwork.
ASYTN32


40.  My teacher doesn’t give me many choices when it comes to


        doing assignments.
ASYTN33

Choice (3 items, alpha=.69)

41.  My teacher is always getting on my case about schoolwork.
 ASYTN37


42.  My teacher tries to control everything I do.
ASYTN01


43.  It seems like my teacher is always telling me what to do.
 ASYTN02

Respect (4 items, alpha=.77)


44.  My teacher listens to my ideas.
ASTYP51


45.  My teacher interrupts me when I have something to say.
 ASYTN04


46.  My teacher doesn’t listen to my opinion.
ASYTN51


47.  My teacher never listens to my side.
ASYTN52

Relevance (5 items, alpha=.68)


48.  My teacher talks about how I can use the things we learn in school.
ASYTP37


49.  My teacher encourages me to find out how schoolwork could 


        be useful to me.
ASYTP39


50.  My teacher doesn’t explain why what I do in school is important to me.
ASYTN05


51.  My teacher doesn’t explain why we have to learn certain things in school.
ASYTN35


52.  My teacher never talks about how I can use the things we learn in school.
ASYTN38

Computing Subscale Scores and Scale Scores

Student Report - Long Form
Teacher Involvement
Affection


Positive Events
ASIAFFP = (ASITP53+ASITP54)/2


Negative Events
ASIAFFN = ASITN55


Total


ASIAFF = (ASIAFF+(5- ASIAFFN))/2

Attunement


Positive Events
ASIATTP = (ASITP56+ASITP57)/2


Negative Events
ASIATTN = ASITN53


Total


ASIATT = (ASIATTP+(5- ASIATTN))/2

Dedication of Resources


Total


ASIDED = (ASITP51+ASITP52)/2

Dependability


Positive Events
ASIDEPP = (ASITP55+ASITP58+ASITP59)/3


Negative Events
ASIDEPN = (ASITN51+ASITN56+ASITN57)/3

 
Total


ASIDEP = (ASIDEPP+(5- ASIDEPN))/2

Involvement


ASINV = (ASIAFF+ASIATT+ASIDED+ASIDEP)/4

Teacher Provision of Structure
Contingency


Positive Events
ASSCONP = (ASSTP32+ASSTP33+ASSTP51)/3


Negative Events
ASSCONN = (ASSTN34+ASSTN35+ASSTN54)/3


Total


ASSCON = (ASSCONP+(5- ASSCONN))/2

Expectations


Positive Events
ASSEXPP = (ASSTP01+ASSTP02)/2


Negative Events
ASSEXPN = (ASSTN02+ASSTN33+ASSTN37)/3


Total


ASSEXP = (ASSEXPP+(5- ASSEXPN))/2

Help/Support


Positive Events
ASSHLEPP = (ASSTPOA+ASSTPOB)/2


Negative Events
ASSHLEPN = (ASSTNOA+ASSTNO4+ASSTNOB)/2


Total


ASSHLSP = (ASSHLSPP+(5- ASSHLSPN))/2

Adjustment/Monitoring


Positive Events
ASSADMNP = (ASSTP37+ASSTP39)/2


Negative Events
ASSADMNN = (ASSTN39+ASSTN3A+ASSTN3B)/3


Total


ASSADMN = (ASSADMNP+(5- ASSADMNN))/2

Structure


ASSTR = (ASSCON+ASSEXP+ASSHLSP+ASSADMN)/4

Teacher Provision of Autonomy Support
Choice


Positive Events
ASCHOP = (ASYTPO1+ASYTP31)/2


Negative Events
ASCHON = (ASYTN31+ASYTN32+ASYTN33)/3


Total


ASCHO = (ASCHOP+(5- ASCHON))/2

Control


Negative Events
ASCONN = (ASYTN37+ASYTNO1+ASYTNO2)/3

Respect


Positive Events
ASRESP = ASYTP51

  
Negative Events
ASRESN = (ASYTNO4+ASYTN51+ASYTN52)/3


Total


ASRES = (ASRESP+(5- ASRESN))/2

Relevance


Positive Events
ASRELP = (ASYTP37+ASYTP39)/2


Negative Events
ASRELN = (ASYTNO5+ASYTN35+ASYTN38)/3


Total


ASREL = (ASRELP+(5- ASRELN))/2

Autonomy Support

ASAUT = (ASCHO+(5-ASCONN)+ASRES+ASREL)/4
Student Report of Teacher Context

Items and Scoring

Short Form

Key to Coding

Column 1:
Domain: Academic

Column 2:
Reporter: Student

Column 3:
Scale: Involvement, Structure, or Autonomy Support

Column 4: 
Target:Teacher

Column 5:
Valence: Positive or Negative

Column 6 & 7: Item numbers

Teacher Involvement (8 items, alpha=.80)

Affection

1.  My teacher likes me.
ASITP53


2.  My teacher really cares about me.
ASITP54

Attunement

3.  My teacher knows me well.
ASITP57


4.  My teacher just doesn’t understand me.
ASITN53

Dedication of Resources

5.  My teacher spends time with me.
ASITP51


6.  My teacher talks with me.
ASITP52

Dependability

7.  I can’t depend on my teacher for important things.  
ASITN56


8.  I can’t count on my teacher when I need him/her.
ASITN57

Teacher Provision of Structure (8 items, alpha=.76)
Contingency

9.  Everytime I do something wrong, my teacher acts differently.
ASSTN35


10.  My teacher keeps changing how he/she acts towards me.
 ASSTN54

Expectations

11.  My teacher doesn’t make it clear what he/she expects of me in class.
ASSTN33


12.  My teacher doesn’t tell me what he/she expects of me in school.
ASSTN37

Help/Support


13.  My teacher shows me how to solve problems for myself.
 ASSTP0A


14.  If I can’t solve a problem, my teacher shows me different ways to try to.
ASSTP0B

Adjustment/Monitoring


15.  My teacher makes sure I understand before he/she goes on.
 ASSTP37


16.  My teacher checks to see if I’m ready before he/she starts a new topic.
ASSTP39

Teacher Provision of Autonomy Support (8 items, alpha=.79)
Choice

17.  My teacher gives me a lot of choices about how I do my schoolwork.
ASYTP01


18.  My teacher doesn’t give me much choice about how I do my schoolwork.
ASYTN31

Control

19.  My teacher is always getting on my case about schoolwork.
 ASYTN37


20.  It seems like my teacher is always telling me what to do.
 ASYTN02

Respect

21.  My teacher listens to my ideas.
ASYTP51


22.  My teacher doesn’t listen to my opinion.
ASYTN51

Relevance

23.  My teacher talks about how I can use the things we learn in school.
ASYTP37


24.  My teacher doesn’t explain why what I do in school is important to me.
ASYTN05
Computing Subscale Scores and Scale Scores

Student Report - Short Form
Involvement


Positive 
ASINVPOS = (ASITP51+ASITP52+ASITP53+ASITP54+ASITP57)/5

   
Negative
ASINVNEG = (ASITN53+ASITN56+ASITN57)/3

   
Total

ASINV = (ASINVPOS+(5- ASINVNEG))/2

Structure

   
Positive
ASSTRPOS = (ASSTP0A+ASSTP0B+ASSTP37+ASSTP39)/4

   
Negative
ASSTRNEG = (ASSTN35+ASSTN54+ASSTN33+ASSTN37)/4

  
Total

ASSTR = (ASSTRPOS+(5- ASSTRNEG))/2

Autonomy Support

  
Positive 
ASAUTPOS = (ASYTP01+ASYTP51+ASYTP37)/3

  
Negative
ASAUTNEG=(ASYTN31+ASYTN37+ASYTN02+ASYTN51+ASYTN05) /5

  
Total

ASAUT = (ASAUTPOS+(5- ASAUTNEG))/2

19

