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Preface

Congratulations on being accepted into the Master's program in Counselor Education. As
the cover design of this handbook symbolizes and implies, you are beginning an incredible
journey and one that will present both challenges and rewards. You can expect to be
pushed by the demands of your courses, critiqued by your clinical supervisors, awed by
the accomplishments of your peers, and mentored by your faculty. You will achieve more
than you ever thought possible, be inspired by the networking and learning opportunities
provided by membership in the American Counseling Association and other professional
groups, and amazed at your own ability to grow and change. You can expect to end this
journey with enhanced ability to understand and work with diverse populations and with a
more in-depth sense of self-awareness.

The information in this handbook has been provided to help you progress through your
program "journey” and your graduate studies more easily.

This handbook is intended as an informational guide and is updated once a year to reflect
program changes. You will receive only one copy of The Student Handbook; posted
information, handouts, or e-mails will be used to keep you informed of any changes in
policy, procedures, or programs. Check your e-mail regularly, and let me know when your
e-mail address changes.

This document does not, however, take the place of your faculty advisor. You should plan
to meet with your assigned advisor immediately and at regular intervals throughout your
enrollment in the program to talk about your goals, review course work, and discuss future
career and professional plans.

Please read this document prior to meeting with your faculty advisor so that you can ask
any questions that you may need answered.

I appreciate the contributions of all who have reviewed this document; both faculty and
staff have assisted with the editing process. Special recognition is afforded, Sarah
Ward, graduate assistant for the Counselor Education Program, for her competent and
creative work on this handbook.

Sincerely,

Rick Johnson, Ph.D
Associate Professor & Program Director
Counselor Education Program
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Counselor Education Mission Statement
The mission of the Counselor Education program is to provide high quality training
and curricular experiences to masters-level graduate students in counseling,
leading to eligibility for certification and licensure as professional counselors. We
endeavor to train academically-grounded and clinically-skilled generalist
counselors who are competent to work with diverse clients and settings, with
special emphasis on issues that emerge in an urban environment. Along with a
common core curriculum that supports generalist counselor preparation, the
Counselor Education program honors and supports learning associated with four
specialty areas: (a) Community Counseling, (b) Couples, Marriage and Family
Counseling, (c) Rehabilitation Counseling, and (d) School Counseling. We strive to
support our students as they become critical thinkers, innovative practitioners,
and leaders in the counseling profession and in their particular specializations.
The Counselor Education mission statement operates in conjunction with the
following Guiding Principles of the Graduate School of Education.

6uiding Principles

1. We create and sustain educational environments that serve all students and
address diverse needs.

2. We encourage and model exemplary programs and practices across the life
span.
3. We build our programs on the human and cultural richness of the

University's urban setting.
4, We develop collaborative efforts that foster our mission.

5. We challenge assumptions about our practice and accept the risks inherent
in following our convictions.

6. We develop our programs to promote social justice, especially for groups
that have been historically disenfranchised.

7. We strive to understand the relationships among culture, curriculum, and
practice, and the long-term implications for ecological sustainability.

8. We model thoughtful inquiry as a basis for sound decision-making.
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History of PSU's Counselor Education Program
The 1960s

During the 1960s, universities benefited from the availability of National Defense
Education Act (NDEA), 1958, grant monies for the initiation of training programs
to place counselors in our schools. PSU received some of these grant monies, which
also provided stipends for graduate students, and Counselor Education in the
School of Education was initiated. In 1968, the university provided formal
approval for the curricular offerings and the "program”, entirely focused on the
preparation of school counselors, became an ongoing part of the School of
Education’s curriculum. At first, the program was focused on providing the TSPC-
required course work for certification of school counselors; there was not much
emphasis on granting degrees with a school counseling designation. It was not
until the late 1980s that students’ transcripts indicated anything other than the
MA or MS in Education. At that time, it became possible to receive a transcript
designated as an "MA or MS Education: Counseling” (or “Curriculum and
Instruction”, "EPFA", etc.). The Master's course work was limited to 45 credits,
no differentiation was made between Practicum and Internship, and there were no
provisions for videotaping and little on-site supervision.

The 1970s

As a result of the Community Mental Health Centers Act (1963), federal funds
were made available throughout the nation for the creation of community mental
health centers and by the mid-1970s more and more positions were available for
Master's prepared counselors with a community/mental health specialization. Few
universities had programs designed for the Master's level practitioner, although
there were doctoral programs for counselors/therapists who wanted to work in a
non-school setting. The American Counseling Association began to assume
leadership in the conceptualization of what a Master's curriculum should “deliver”
to graduate students through the efforts of one of its newly formed (1976)
divisions, the American Mental Health Counselors Association (AMCHA) and an
affiliate group, now known as the Council for the Accreditation of Counseling and
Related Educational Programs (CACREP). By the late 1970s, PSU's Counselor
Education faculty began to offer courses to counselor candidates interested in
community/mental health counseling and began to increase degree requirements to
work towards eventual accreditation by CACREP. At first, there was not much
difference between degree requirements for a Master’s with a school counseling
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focus and a Master's with a community/mental health focus. In 1977, Dr. Carol
Burden was hired and, in 1978, Dr. David Capuzzi was added to the Counselor
Education faculty to assist Dr. Neal Phelps, program coordinator and Dr. Charles
Bursch. Dr. Phelps died in early 1979 and Dr. Phyllis Lee, who worked in a different
component of the university, was asked fo return to the School of Education and
assist with the Counselor Education program. (Dr. Lee moved o OSU in the mid-
1980s; Dr. Bursch retired in the mid-1980s and died in 1999).

The 1980s

In the early 1980s, the Counselor Education faculty developed an in-house clinic to
provide graduate students with better opportunities to develop their counseling
skills, under close supervision, in the context of work with clients referred by
schools and clinics in the metropolitan area. The space for such a clinic was part of
the fifth floor design at the time the School of Education was built; initially,
however, the space was not equipped with video equipment and part of the
development task was to ask for the funding needed to make the clinic operative.
Such a facility would also be necessary for eventual CACREP accreditation.

The prototype for our current Master's program was created at the time that the
1988 federal funding, for the purpose of creating a rehabilitation counseling
specialization, became available. At that time, Dr. Hanoch Livneh and Dr. David
Capuzzi worked together to collect the data needed to apply for funding and,
when the grant was funded, Dr. Livneh was brought onto the faculty to direct the
grant. (There have been two three-year and two five-year funding cycles). At
first, Dr. Livneh's salary was entirely funded by the federal grant. One of the
terms of the funding was that the university would eventually provide funding for
Dr. Livneh and, over time, this did occur. This grant provided impetus for a much-
needed training program in the Pacific Northwest and provides stipends to our
rehabilitation graduate students. (At the beginning of the 1999/2000 academic
year, Dr. Lisa Wilson was added, via rehabilitation grant monies, on a half-time
basis, to teach in the rehabilitation counseling specialty).

Because Dr. Livneh was required, by national training and funding requirements, to
eventually apply for program accreditation from the Council on Rehabilitation
Education (CORE), the curriculum was designed utilizing core courses already
offered via Counselor Education followed by specialty courses then focused solely
on rehabilitation counseling. This provided impetus for both the school and
community programs to develop more discrete specialty offerings as a follow-up to
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core courses that all students completed and to expand the degree program to its
current 72-credit format so that it would be possible to achieve CACREP
accreditation. Dr. Carol Burden and Dr. Art Terry worked to develop the school
counseling specialization; the community specialization also began to be refined.

The 1990s

In the early 1990s university dollars were available to conduct a search for an
additional Counselor Educator. The Counselor Education faculty was authorized to
conduct a search, and Dr. Liz Wosley-George was hired to develop the community
specialization. Soon thereafter, the Counselor Education faculty successfully
applied for and received CACREP accreditation for both the school and
community-focused Master's and CORE accreditation for the rehabilitation-
focused Master's. In 1994, because of the unexpected death of Dr. Art Terry, Dr.
Russ Miars was hired, on a fixed-term basis at first, to offer some of the course
work previously taught by Dr. Art Terry. Dr. Miars brought needed expertise to
our program in areas such as testing and career and life style planning as well as
human development across the life span. In 1997 Russ Miars was moved to a
tenure track position. At the same time, Glenn Maynard, LPC, a half-time clinic
director was hired to better manage the increasing volume of clients and
scheduled counseling sessions in the fifth floor clinic. Since Dr. Miars' previous
employment was focused on university counseling center work, the program needed
a replacement for the school counseling emphasis lost when Dr. Terry died. This
led to the authorization of a Counselor Education/Teacher Education position, and
Dr. Rolla Lewis was hired in 1995. Dr. Lewis joined the Counselor Education faculty
on a full-time basis in 1998/99, following the retirement of Dr. Carol Burden, and
this precipitated the need to recruit for a counselor educator who could fill the
half-time Counselor Education/curriculum and instruction position. In the spring of
1999, Dr. Susan Halverson was hired for the 1999/2000 academic year for this
joint appointment; her background is in school counseling and couples, marriage,
and family counseling.

At about the time of Dr. Terry's death, the Counselor Education faculty was
approached by a member of the Oregon Board of Licensed Professional Counselors
and Therapists and asked to develop a course sequence, and possible
specialization, for the preparation of couples, marriage, and family therapists
since no state-supported university provides such training and most licensees were
from out of state. A planning committee, comprised of Dr. David Capuzzi and Dr.
Cheryl Livneh (SOE), Dr. Sandy Anderson (Social Work), Dr. Shirley Hanson
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(OHSU School of Nursing), Dr. Stan Cohen (Oregon Board), Patrick Feeney (PSU
Extended Studies) and one or two community representatives, planned a
curriculum for a couples, marriage, and family course sequence. Dr. David Capuzzi
and Dr. Cheryl Livneh presented the proposal to the Oregon Board of Licensed
Professional Counselors and Therapists and received conditional approval to offer
the program in a way that would insure the licensure of PSU graduates.
Subsequently, the Counselor Education faculty received university approval for a
course sequence in couples, marriage, and family counseling so that students could
add the course work on to their 72-credit hour programs to achieve licensure in
that area. The program began solely through the support of Extended Studies and
the efforts of adjunct professors, hired by Extended Studies, to offer the
majority of the specialty courses. During the 1999-2000 academic year, couples,
marriage, and family counseling was approved as the fourth specialty.

In 1999, the Department of Special and Counselor Education received final
authorization for a much-needed doctoral specialization in Special and Counselor
Education. This new doctoral program is in the early stages of development.

CURRENT STATUS
General

Since applicants to the program have exceeded the number that can be
accommodated via admissions each year, program faculty accepted more students
than usual in return for the fact that Russ Miars was switched to a tenure-track
position at the beginning of the 1997-1998 academic year. During the 1998/1999
academic year, the program conducted a self-study for CACREP and hosted a
CACREP team on campus during the spring of 2000 to reapply for accreditation
for another 7-year cycle. Considerable faculty time was devoted to preparing for
the site visit; this expenditure of effort was successful and resulted in CACREP
accreditation through 2007.

Our programs are approved by the Oregon Board of Licensed Professional
Counselors and Therapists and TSPC for licensure purposes, and our graduates
have no difficulty in obtaining their credentials once their post-degree
requirements for supervised practice are completed.



The School Counseling Specialization

During the 1998-99 school year, the School Counseling Specialization initiated a
collaborative off-campus clinic with the David Douglas School District. The
Portland State University/David Douglas School District Collaborative Clinic was
tied closely to the university mission by serving both the community needs and the
students being trained. Currently, School Counseling students serve a diverse
group of clients at the Community Counseling Clinic and the Helen Gordon Satellite
Clinic.

CACREP recommendations and the 1998 Teacher Standards and Practices
Commission (TSPC) revisions in school counseling licensure have prompted revision
of the school counseling specialization and a school counseling specialization core
has been defined. Additionally, a Licensure Only option has been introduced in
order to enable highly qualified students with MA/MS/MSW graduate degrees
from clinical programs to be recommended for licensure as school counselors;
prior to the introduction of this option, competent professionals outside of the
school counseling specialization were unable to become licensed as school
counselors in Oregon.

The completion of the School Counseling Specialization results not only in TSPC
licensure as a school counselor, but also eligibility as a Licensed Professional
Counselor (LPC) through the state licensure board.

Rehabilitation Counseling Specialization

Because this specialization is fully accredited by CORE, the completion of the
Rehabilitation Specialization results in eligibility for the Certified Rehabilitation
Counselor (CRC) credential and Oregon state licensure as an LPC. Over 90% of the
Rehab Specialization graduates are employed in rehabilitation and related fields.
Also, more graduates from this specialization then any other have continued on to
obtain doctorate degrees.

The Community Counseling Specialization

This specialization, along with the School Specialization, continues to have the
largest number of applicants. The "block” of specialization courses in this area has
been vastly improved in recent years. No major changes are anticipated in this
specialization during the current academic year. The Community Counseling
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Specialization meets the requirements for the Licensed Professional Counselor
(LPC) in the State of Oregon.

The Couples, Marriage, and Family Specialization

This specialization has been formalized as a 72-credit hour program. It meets
both the licensing requirements for LMFT (Licensed Couples, Marriage, and Family
therapist) and LPC in the State of Oregon. The specialization courses (with the
exception of COUN 575) have been offered during the academic year starting
with the 2001-2002 academic year. These courses are sequential and so must be
taken in order.



CACREP & CORE PROGRAM OBJECTIVES

The program objectives for Counselor Education are to:

Demonstrate continual internal and external evaluation of quality and
effectiveness of programs through student feedback, advisory board,
recommendations, CACREP, and CORE reviews.

Fulfill the mission of our diverse urban university by active engagement in
the community (e.g., professional board membership; community clinics; outreach
activities)

Maintain conversation and dialogue among students, faculty, community
members, professional organizations and agencies in order to be reflective and
responsive to the community being served.

Develop a well-balanced course of study which emphasizes the theoretical
aspects and educational/clinical applications inherent in the counseling field.

Recruit students representing the diverse populations of our urban
community.

Support faculty in their pursuit of a scholarly agenda and show commitment
to professional activities that contribute to Counselor Education in the community

at large.

Prepare and mentor students to be professionally grounded and ready fo take
leadership positions in their specializations.

Curricular Objectives across the eight common core areas are to educate and
supervise a professional counselor who:

Human Growth and Development

Understands theories of human development across the life span and the
implications for both individual and systemic work with clients presenting with
developmental issues and concerns.



Applies theory and research related to learning and personality development
to the process of both individual and group counseling.

Recognizes the differential needs of clients affected by trauma, disability,
addiction or psychopathology and develops a diagnosis and treatment plan based
upon these needs.

Uses developmentally appropriate strategies and interventions in the process
of assisting clients.
Social and Cultural Foundations

Is cognizant of the characteristics and concerns of diverse populations and
uses culturally-appropriate approaches when working with such populations.

Provides the same high standard of care regardless of the client's age, race,
ethnicity, culture and family pattern, religious preference, disability, gender,
sexual orientation, socioeconomic status, or intellectual ability.

Understands the ongoing professional (national) dialogue regarding ethno-
cultural sensitivity and its application to diverse populations.

Is cognizant of his/her own cultural characteristics and world view as a basis
for understanding others.

Helping Relationships

Is competent in the application of both individual and systemic approaches,
as well as relevant research findings, in the process of counseling and consultation.

Has mastered basic counseling assessment and counseling intervention skills.

Is familiar with the literature and research related to the personal
characteristics of effective counselors and consultants.

Is respectful of the myriad of client or consultee characteristics that
impact the helping process.
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Group Work

Understands typologies for group work including the paradigm suggested by
ASGW.

Understands the principles of group dynamics (including the difference
between process and content components, developmental stage theory and
member roles) and applies these principles during the process of facilitating.

Is aware of the impact of leadership style on group productivity and
satisfaction of group members and has evaluated his/her personal facilitation
style.

Applies the research on the efficacy of group work when designing and
implementing group work in school and community settings.

Follows the recommended guidelines for pre-group screening, boundary
setting to create a therapeutic and “safe” group environment, ethical behavior,

and evaluation of group effectiveness and outcomes.

Career and Lifestyle Development

Understands the range of career development theories and their applicability
in the career counseling process.

Approaches career intervention from a developmental perspective across the
life span.

Knows the basic intervention strategies for: youth in public schools, college
students, and adults in the community.

Applies the basic principles of assessment and testing including the most
commonly used career assessment instruments.

Understands career education, individual career assessment/counseling, and
group intervention for career counseling and development.
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Appraisal (Assessment)

Understands the basic principles of measurement in testing, including
statistical norms, reliability and validity of instruments.

Evaluates tests critically before use by reviewing published test manuals and
academic reviews/critiques of tests.

Is familiar with the basic types of tests used for achievement, aptitude,
personality, and vocational assessment.

Can administer and interpret tests that are appropriate for the counselor to
use in the counseling process.

Understands the ethical requirements of test use in counseling.

Research and Program Evaluation

Understands both qualitative and quantitative research methods and designs.
Is cognizant of both parametric and nonparametric statistics.

Can design and implement needs assessments as well as program evaluations.
Can use computers for data analysis and management.

Is familiar with both process and outcome variables.

Professional Orientation

Understands the history of the helping professions including the relationship
between state and federal legislation and the development of opportunities for
both counselors and their clients.

Is able to articulate the similarities and differences in education and

supervision, role and function among counselors and other members of the helping
professions.
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Is involved, as a graduate student, in the ACA and related professional
organizations and understands the value of networking with other professionals
through affiliation with a professional society.

Is supportive of professional preparation standards including those of
CACREP and CORE.

Understands the differences among certification, licensure, and
accreditation as well as the effects of public policy on these areas.

Understands the process for influencing state and federal legislation and is
interested in the creation of public policy that enhances the welfare of the clients

served by counselors and other professional helpers.

Understands the ramifications of the ACA code of ethics and the legal
aspects for all roles and functions of the counselor.

Understands and is able to apply specific ethical principles and standards of
practice in counseling.
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Who We Are

The Counselor Education Faculty/Staff

Individuals Who Teach Part-time for the Program
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Counselor Education Faculty & Staff

Current Faculty:

Susan Halverson-Westerberg, Ph.D., College of William & Mary

Office: GSE 504A
Phone: (503) 725-8106
E-mail: halversons@pdx.edu

Appointments:  (503) 725-4619

Susan Halverson-Westerberg, Ph.D., is an Associate Professor in the Counselor Education
program. Dr. Halverson received her Ph.D. from the College of William and Mary in Williamsburg,
Virginia, where she was the director of the New Horizons Family Counseling Clinic. Susan has had a
variety of counseling experiences including Professional, Couples, Marriage, and Family, and School
counseling. Her research interests include counselor development and collaboration between
school and family systems.

Patrick "Rick” Johnson, Ph.D., New Mexico State University

Office: GSE 5048
Phone: (503) 725-9764
E-mail: johnsonp@pdx.edu

Appointments:  (503) 725-9764

Rick Johnson, Ph.D., is an Associate Professor in the Counselor Education program.
Previously, Dr. Johnson was an Assistant/Associate Professor at Montana State University. His
research and scholarly agenda focuses on family systems theory and the effects of family
experiences onh psychosocial development in adolescence and adulthood. He is a licensed
psychologist in Oregon and a clinical member of the American Association for Marriage and Family
Therapy.

Hanoch Livneh, Ph.D.,The University of Wisconsin—Madison

Office: GSE 506K
Phone: (503) 725-4719
E-mail: livnehh@pdx.edu

Appointments:  (503) 725-4619
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Hanoch Livneh, Ph.D., CRC, LPC, is Professor of Counselor Education and Coordinator of the
Rehabilitation Counseling Specialization. He received his M.A. and Ph.D. degrees in Rehabilitation
Counseling Psychology from the University of Wisconsin at Madison. Before joining the faculty at
Portland State University, he served as the director of the rehabilitation counseling program,
department of counseling and educational psychology, at Rhode Island College, Providence, Rhode
Island. His research interests include psychological adaptation to disability, stress, and life crises.

Russell Miars, Ph.D.,The University of Towa

Office: GSE 506 L
Phone: (503) 725-4611
E-mail: miarsr@pdx.edu

Appointments:  (503) 725-4619

Russell D. Miars, Ph.D., is an Associate Professor in the Counselor Education program.
Previously, Dr. Miars was Director of the Counseling & Student Development Center and Adjunct
Associate Professor of Clinical Psychology at Indiana University of Pennsylvania. His research and
scholarly interests include counselor supervision and skills training, legal and ethical issues in
counseling practice and life span human development. He is a licensed psychologist in Oregon.

Elizabeth Wosley-George, Ph.D., The Ohio State University

Office: GSE 506T
Phone: (503) 725-4651
E-mail: wosleygeorgee@pdx.edu

Appointments:  (503) 725-4619

Elizabeth Wosley-George, Ph.D., is an Associate Professor and former Coordinator of
Counselor Education. She was formerly Director of Emergency Services of North Central Mental
Health in Columbus, Ohio, and continues to consult for the Providence Health Systems Emergency
Services in the Portland, Oregon area. She has teaching and research interests in the areas of
diagnosis and treatment planning, psychopharmacology, multicultural perspectives in counseling,
managed care, and behavioral health service delivery systems. Dr. Wosley-George has extensive
community involvement and experience with individuals who have psychiatric disabilities and serves
on boards of agencies that serve the mentally ill population.

Lisa Aasheim, Ph.D, NCC, ACS, Oregon State University

Office: GSE 504Q
Phone: (503) 725-4620
E-mail: aasheim@pdx.edu

Appointments:  725-4620
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Lisa Aasheim, Ph.D., NCC, ACS, is the Director of the Community Counseling Clinic at Portland
State University. She completed her doctorate in Counselor Education and Supervision with a
specific interest in clinical supervision in agency settings. Prior to her doctoral work, she
specialized in working with couples and families with addictions. Currently, she maintains a private
practice where she offers counseling, clinical supervision, and agency consultation. Her research
and scholarly interests include clinical supervision, counselor development and skills training,
countertransference in the helping processes, and reflective practice.

Professor Emeritus
David Capuzzi, Ph.D., Florida State University

Office: GSE 608H
Phone: (503) 725-4741
E-mail: capuzzida@pdx.edu

Appointments:  (503) 725-4619

David Capuzzi, Ph.D., NCC, LPC, is a past president of the American Counseling Association
(formerly the Association for Counseling and Development) and a Professor and Coordinator of the
Counselor Education program.

From 1980 to 1984, Dr. Capuzzi was editor of The School Counselor. He has authored a
number of textbook chapters and monographs on the topic of preventing adolescent suicide and is
coeditor and author, with Dr. Larry Golden, of Helping Families Help Children: Family Interventions
With School-Related Problems (1986) and Preventing Adolescent Suicide (1988). In 1989, 1996,
2000 and 2004 he coauthored and edited Youth at Risk: A Prevention Resource for Counselors,
Teachers, and Parents, in 1991, 1997, 2001 and 2005, Introduction to the Counseling Profession; in
1992, 1998, and 2002 Introduction to Group Counseling; and in 1995, and 1999 and 2003,
Counseling and Psychotherapy: Theories and Interventions with Douglas R. Gross. Approaches to
Group Work: A Handbook for Practitioners (2003) and Sexuality Issues in Counseling, the latter
co-authored and edited with Larry Berlew, are his two latest texts. Currently, he is developing a
new text, Suicide Across the Lifespan' Implications for Counseling. He has authored or
coauthored articles in a number of ACA related journals.

A frequent speaker and keynoter at professional conferences and institutes, Dr. Capuzzi has
also consulted with a variety of school districts and community agencies interested in initiating
prevention and intervention strategies for adolescents at risk for suicide. He has facilitated the
development of suicide prevention, crisis management, and postvention programs in communities
throughout the United States; provides training on the topics of “youth at risk” and “grief and
loss"; and serves as an invited adjunct faculty member at other universities as time permits. He is
the first recipient of ACA's Kitty Cole Human Rights Award and also a recipient of the Leona Tyler
Award in Oregon.
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Staff
Tasa Lehman, GSE Receptionist

Office: GSE 204
Phone: (503) 725-4619
E-mail: lehmant@pdx.edu

Kris Smith, Admissions and Degree Completion

Office: GSE 204

Phone: (503) 725-4632

E-mail: kmsmith@pdx.edu
Teresa Loveland, Office Specialist

Office: GSE 206F

Phone: (503) 725-4649

E-mail: lovelat@pdx.edu
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Part-Time Adjunct Faculty for the Program

Kathleen Braza, M.A.
Heidi Dirkse, M.S., C.R.C.
Tammy Dowd, M.A., C.R.C.
Nila Epstein, M.S.

Chris Huffine, Ph.D.

Dacia Johnson, M.S., CR.C.

Shelia Kendall, M.S.

Don Mihaloew, Ed.D., MMF.T.,LM.F.T.

Bruce Neben, LPC, Psy.D.
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Tom Stokes, Psy.D.

Tom Weiford, M.A., CR.C
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Advising

Meeting with your Advisor

Your advisor will be a key person as you pursue your academic program at PSU.
Each term you should meet with and inform your advisor of your progress. You can
schedule a time to meet with your advisor during scheduled office hours by calling
the receptionist at (503) 725-4619. If you need to speak to your advisor prior to
or after an advising session, call your advisor directly or use e-mail.

As you prepare for your first meeting:

Prepare to clearly articulate your professional goals and any special skills
that you may want to develop.

Tentatively outline your program of study for the Master's and/or licensure
programs. Consult the PSU Bulletin for a description of courses offered by
all departments and programs in the University. The Fall Schedule of Classes
usually has a listing of the term in which each class will be offered during
that academic year.

Identify courses you want to transfer from another institution into your
program of studies at PSU. These must 1) be discussed and approved by your
faculty advisor, 2) be formally approved by the University by completing a
GO-11 form, and 3) fall within the seven year limit set by the University for
beginning and completion of a degree program.

Depending upon the program to which you have been admitted, there are a number
of forms you must complete. Complete whatever forms apply to your program and
situation during your first ferm of enrollment (see Appendix A):

*60-11 Transfer Credits

*Waiver form. If approved, this form waives a specific requirement, but
DOES NOT waive credits. Any required courses for which a waiver is granted
must be documented with a waiver form

*TSPC: Track I: Initial license program of study
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*TSPC: Track IT: Initial license program of studies (Master's Degree).

Request to Change Advisor

You have been assigned an advisor, based upon your specialization. Should you
wish to change your advisor, you must complete an Advisor Change Request form
(see Appendix A). All changes are made with consideration given to both student
need and faculty load. Both the new and old advisors and the program coordinator
must approve the change.

Student / Advisor Relationship

Counselor Education students are required to meet with their advisors at least
once per year. Students have the responsibility to make appointments to meet
with their advisor.

Counselor Educators strive to develop positive and professional relationships with
students; diversity is respected. Counselor Education students should recognize
that their relationship with their advisor is not confidential. This relationship is
different from that formed between counselor and client. Because Counselor
Educators evaluate student academic and clinical progress and the student's
professional development, they cannot be in a counseling relationship with their
advisees. Such a relationship would constitute a dual relationship.

Since Counselor Educators have a responsibility to the counseling profession, as
well as their academic institution, they have an obligation to confer with
colleagues to make decisions concerning students' academic and clinical
performance/progress. Personal information shared by students is not regarded
as confidential and may be shared with colleagues if pertinent to the student's or
the program's professional standing. However, when students share historical
personal events and other past personal issues (mostly during class discussions and
exercises), these are regarded as reflective of personal insight and growth. Such
disclosures are, therefore, treated differently than the sharing of current
unresolved and problematic issues and maladaptive behaviors.
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Monitoring Student Progress

First Year

At the end of the first year, students may be required fo meet individually with
their advisors to discuss the First Year Student Feedback form. The First Year
Student Feedback form is completed cooperatively by the Counselor Education
faculty. The instrument is designed to provide students with feedback on how
they are perceived by the Counselor Education faculty and to give them direction
(if there are any academic concerns or issues) regarding their professional
behavior or adherence to the ACA Code of Ethics.

Students’ progress is also closely monitored and rated during both Practicum and
Internship clinical training experiences.

During Clinical Training
Rating of Practicum Progress:

Student progress during Practicum is monitored by: (a) Practicum instructor, and
(b) supervising intern(s). This progress is evaluated and rated both in writing and
verbally. The evaluation feedback is shared with the student continuously and at
the completion of each academic term. These evaluations are used to yield one of
three grading options: P (Pass: adequate clinical competence demonstrated to
date/for academic term), I (Incomplete: adequate clinical competence, but more
time needed to demonstrate skill/professional development for this term), or NP
(No Pass: inadequate progress not related to time in training experience). A NP is
equivalent to a Failing grade. Students are allowed only one NP grade during their
Practicum experience. In the event that the student receives a NP grade, the
failed Practicum term is fo be repeated. A second NP, anytime during the
Practicum experience, results in an automatic dismissal of the student from the
program.

Rating of Internship Progress:

Student progress during the community-based Internship experience is monitored
by: (a) the site (field) supervisor, and (b) the academic/faculty instructor. This
progress is evaluated and rated both in writing and verbally. The feedback from
that evaluation is shared with the student at the end of each term. Evaluations of
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student performance yield one of the three grading options: P (Pass: adequate
clinical competence demonstrated to date/for academic term), I (Incomplete:
adequate clinical competence, but more time needed to demonstrate
skill/professional development for this term), or NP (No Pass: inadequate progress
not related to time in training experience). Students are allowed only one grade
of NP during their Internship experience. When a student receives a NP grade,
the failed Internship term must be repeated. A second NP, anytime during the
Internship experience, results in an automatic dismissal of the student from the
program.

Assignment of No Pass (NP) Grade

NP reflects unsatisfactory performance on the part of the student. When
indications of unsatisfactory performance are first evident, the Practicum
supervisor (clinic experience) or the Internship site supervisor (field experience)
shares the observations with the student. If needed, a plan of assistance is then
developed by the Practicum supervisor or Internship site supervisor, and the
student, to rectify those areas in need of improvement. If no improvement
becomes evident in the student's performance within a reasonable period of time
(typically one month or less), a grade of NP is assigned to the student's
performance (to reflect failure to attain satisfactory performance during that
term). A grade of NP is assumed to indicate the following: (a) the student's
performance failed o attain satisfactory progress in the areas of knowledge,
professional skills, or clinical skills; (b) the student has been advised that his or
her performance is unsatisfactory; (c) the student was given adequate time to
work on the area(s) in need of improvement; (d) the student was provided with
assistance by both faculty, and, when appropriate, site supervisor to improve his
or her performance; and (e) despite all these efforts, the student's performance
has not demonstrated any appreciable improvement.

Student Rights, Freedoms, Responsibilities, & Conduct

The policies governing the rights, freedoms, responsibilities and conduct of
students are set forth in the Statement of Student Rights, Freedoms, and
Responsibilities, as supplemented and amended by the Portland State University
Student Conduct Code, which has been issued by the President of Portland State
University. The code governing academic honesty is part of that document; both
of these statements can be obtained through the Office of Student Affairs in
433 Smith Memorial Center. Policies governing the rights, freedoms,
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responsibilities and conduct of students are also delineated by the Code of Ethics
of the American Counseling Association (1995); students should refer to Section
F: Teaching, Training, and Supervision for the statement of ethical principles
guiding the counselor education experience. Students are also expected to follow

the GSE Code of Conduct which can be viewed at:
www.pdx.edu/media/g/s/gse_handbook_student_conduct.pdf

Academic Freedom

Academic freedom is the intellectual and creative foundation of teaching and
learning in a university environment. This "foundation" includes accepting
responsibility for maintaining an atmosphere in which controversial issues,
germane to the subject matter, can be examined and discussed. In exercising this
freedom of expression, faculty and students are expected to exercise appropriate
restraint and show respect for the opinions of others.

Academic Honesty

Academic honesty is the cornerstone of any meaningful education and prohibits all
forms of academic cheating, fraud and dishonesty. These acts include, but are
not limited to, plagiarism, buying and selling of course assignments and research
papers, performing academic assignments for others, and other practices
commonly understood to be academically dishonest. Students should carefully
read the Student Conduct Code for a more complete description of this topic and
the discussion of academic honesty in the Graduate Studies section of the PSU
Bulletin.

Allegations of academic dishonesty must first be addressed by the instructor of
the course in which alleged violations have occurred whether these allegations are
made by one student against another or by a faculty member against a student. If
the matter can be resolved in this manner, no additional steps need be taken. In
the event the issues cannot be resolved, the involved parties should meet with the
student’s academic advisor and with the coordinator of the counselor education
program for the purpose of achieving closure that is acceptable to all concerned.
(Note: At the student's discretion, a neutral support person may participate in all
discussions). If resolution at this level fails, the problem can be referred to the
department head. If resolution is not achieved via a meeting with the department
head, an appointment should be made with the Dean of the Graduate School of
Education. (In no instance should the involved students or faculty draw the issues
to the attention of another party until all avenues leading o possible resolution of
the matters at hand have been explored at the lowest level of administrative
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responsibility). In the event that no resolution can be achieved at the Dean's
level, the next level to which allegations are to be referred is the Dean of
Graduate Studies (see the Graduate Studies section of the PSU Bulletin).

Grievances

In the spirit of University collegiality, and in keeping with principles outlined in
the ACA Code of Ethics, every effort should be made to resolve grievances
between students or between faculty and students informally by discussion
between complainants. It is not appropriate for a student to ask a faculty
member to resolve a grievance with another student without first attempting
informal resolution. Likewise, it is not appropriate for a student to talk with
another faculty member with respect to an issue he or she has with a faculty
member without first talking directly fo the faculty member with whom the issue
has arisen. In the event direct and informal discussion is unsatisfactory, the
involved parties should follow the procedures as outlined in the previous section.
In the event the issues involved relate to sexual harassment or discrimination, a
complaint can be filed through the Office of Affirmative Action, 122 Cramer Hall,
which is obligated to investigate all such allegations.

Class Attendance, Completion of Course Assignments, and Academic Appeals
Students are expected to attend all class meetings; however, one absence is not
considered excessive. Arrangements should be made with the course instructor
to make up missed attendance-related assignments and experiences when it is
possible to do so. If, because of the nature of the course and experiential
learning activities, it is not possible to make up excessive absences, students may
need to withdraw from the course and re-enroll during a subsequent quarter. It is
up to the student and faculty member to negotiate a satisfactory solution with
respect to absences.

Course assignments must be completed and turned into the course instructor by
agreed upon due dates in order to complete requirements for the assignment of a
course grade. Incomplete grades cannot be assigned because students did not
take the time to complete assignments. All Incomplete (I) grades must be
negotiated with the instructor and should include a completion deadline. Appeals
of assigned course grades must follow guidelines set out by the Academic Appeals
Committee of the University (see PSU Bulletin). (Note: Students needing an
accommodation should notify the course instructor at the beginning of the co