Workshops on Teaching

Developing Your R&C Syllabus

December 3, 2008

Facilitators:
Kea Anderson, PhD Candidate, Department of English
Kim Starr-Reid (ksr@berkeley.edu), PhD, Assistant Director, GSI Teaching & Resource Center; Lecturer, Celtic Studies Program

This workshop is designed to help graduate students develop or retool syllabi for courses that fulfill the Reading and Composition requirement on the Berkeley campus. Participants will think through the learning goals for their courses, develop their course narratives, and translate these into sequenced learning activities that drive their syllabi. The goal is to clarify, both for the GSI and for the students, the strategies by which their courses will go about improving students’ writing, reading, and thinking skills.

Participants may also find some of the following offerings next spring helpful for developing their approach to teaching Reading & Composition:

Spring 2009 Workshops on Teaching

(Draft as of Nov. 21, 2009)
Unlearning Bias in the Classroom

Teaching Critical Reading in the Sciences, Social Sciences, and Humanities 

Using Rubrics to Grade Fairly and Efficiently 

Assessing Teaching & Learning

Guiding the Work of Non-native Writers of English

Teaching & the Academic Job Search

GSI Teaching & Resource Center | 301 Sproul Hall | 510.642.4456 | http://gsi.berkeley.edu
Kea Anderson

A Systematic Process for Backward-engineering a Course Design

1. What are students capable of when they enter a reading & composition course? 
What should they be able to do by the end of the semester?
Reading 
Thinking 
Writing 

2. Try breaking these general learning objectives up into specific objectives. (see worksheet)

3. What is the narrative arc of your course? What are the important concepts and connections you want students to make with the content?

4. What are the units of your course? Which concepts and connections come into play where? (worksheet )

5. What specific learning objectives (skills as well as concepts) are appropriate for each unit in the course?

6. What activities—in class or as homework, in groups or as a class or on an individual basis—are best suited to achieving the specific objectives?

7. What resources will you need to use or to provide for students to use?

8. How will you know your students are achieving the objectives? How will their learning be assessed?

9. How will students know what constitutes successful learning and achievement in your course?

10. How will you find out how effective your teaching activities are? What evaluation will you seek for your teaching?

It would be very difficult to achieve the perfect-around syllabus in your first round of teaching—so you don’t need to be discouraged if you don’t manage to plan out every aspect of your next semester course to this level of detail. You might want to create an overall sequence and then work more thoroughly through just a couple of aspects each time. 

akea@berkeley.edu

Office hours:  Tues. 12-2  &  by appointment, 331 Wheeler

class listserv:  famouswriters@lists.berkeley.edu
The City in Literature and the Arts

English R1B, Section 9. Tuesdays & Thursdays 8:00-9:30. Wheeler 109.
A number of prominent 19th and 20th century writers and artists felt drawn to represent urban experience in their imaginative works, as well as critically to analyze the place of cities in their lives and those of their contemporaries. What is so compelling about cities? Why the double urge to address the city creatively and critically? How do the city images we will encounter this semester (mainly literary, with supplemental examples from music, visual arts and film) portray the awe, fear, desire or pain they inspire? What formal and stylistic devices do these writers and artists use to build city images? And what tools will we, as critical readers and writers, use to build our own arguments concerning this urban obsession?

This course takes something of an architectural approach to the processes of reading and writing. They say Rome wasn’t built in a day: neither are close reading techniques and argumentative or expository writing skills. We will break down these seemingly mystical talents into a number of specific elements that you can actually practice! The main writing goal for this course is two substantial papers: achieving this will involve lots of drafting. We will devote in-class time to exercises on structuring arguments, selecting evidence and effectively incorporating it to support your claims, as well as to draft workshops and peer-review sessions aimed at helping you confidently revise.

Course Materials
We will cover four units, corresponding to five cities that have been important inspirations for British and American writers: to London, Paris and New York, we will devote one unit each; Los Angeles and San Francisco together will constitute the final unit. Most of the assignments are readings; we will also draw on the visual arts, music  and film (screenings will be scheduled outside of class time).

In addition to the required texts (After Leaving Mr. Mackenzie by Jean Rhys, Day of the Locust by Nathanael West, and The Everyday Writer by Andrea Lunsford), you will be asked to purchase a slim reader for each unit. Below you will find a bibliography for each unit, but specific timetables of what to read when will be developed as we go. As a collective choose-your-own-adventure experiment, I welcome your suggestions for materials to include in the course, especially for the last two units.

Requirements & Grading

•  Office Hours Conference  One visit is required of each student early in the term. I encourage you all to come often for other visits, even though they are not required!

•  Class Participation  This does not mean just talking a lot in class. It means coming to class, always and on time, having thoughtfully read (or viewed) the material for that day’s discussion, equipped with your notes, the right course materials, and your questions and ideas. It means coming to class prepared to respectfully listen to and engage with your peers’ spoken and written thoughts. Your class participation grade includes overall preparedness for class meetings, your contribution to discussion, in-class and short take-home writing assignments, quizzes, peer-editing workshop assignments, and the internet bibliography assignment (see below). These things together make up 20% of your grade.

•  Annotated Internet resources bibliography  Once during the term, you will each be required to compile, evaluate, and distribute to your classmates a list of internet resources pertaining to something we study in class. (Included in your participation grade).

•  Two substantial papers  The first one will be 6-8 pages (25%), due March 3. The second one will be a research paper of 8-10 pages (35%), due at the end of the term. Both of these big assignments will be broken down into lots of preparatory steps, so don’t panic!

•  Drafts and Revisions  I may ask you to turn in to me or your peers an outline, a thesis statement, a bibliography, a free-write or a complete draft. All assignments that lead directly to either long paper fall under this category, and make up 20% of your grade.

Submitting your work

Papers and other assignments are due at the start of class. If you should ever anticipate having to miss a class, please notify me by email, submit any work due that day by email or request permission – in advance when at all possible – to do so later. If you miss in-class exercises, it is your responsibility to find out about them and complete them. Late papers will be penalized a full letter grade!

Academic Dishonesty & Plagiarism

As a student at Cal, you are responsible for knowing and abiding by the Student Code of Conduct (available online at http://students.berkeley.edu/uga/conduct.asp. In this class and in all your work at Cal, I strongly urge you to behave with the respect and academic integrity this Code requires of you. All work submitted by you and that bears your name is presumed to be your own original work. You may use others’ words or ideas only if you attribute them properly. This means that you identify the original source and extent of your use of the words or ideas of others that you use. If you are unsure of the expectations for completing an assignment, just ask! I will be more than happy to discuss these matters with you.

Disability Accommodations
If you need disability-related accommodations in this class, if you have emergency medical information you wish to share with me, or if you need special arrangements in case the building must be evacuated, please inform me as soon as possible by seeing me after class or making an appointment to visit office hours. If you are not currently listed with DSP (Disabled Students’ Program) but believe that you could benefit from their support, you may apply online at http://dsp.berkeley.edu. 
Course Bibliography

	LONDON
	Samuel Pepys, from Diary on the Great Fire of London

	Weeks 1-4
	Edgar Allan Poe, “Man of the Crowd”

	
	Virginia Woolf, “Street Haunting: a London Adventure” and “Street Musicians”

	
	Oscar Wilde, “The Importance of Being Earnest”

	
	Reisz, Saturday Night and Sunday Morning (screening TBA)

	
	

	PARIS
	Jean Rhys, After Leaving Mr Mackenzie

	Weeks 5-8
	George Orwell, from Down and Out in Paris and London

	
	Popular songs (to listen to), plus short texts on popular song & public music

	
	La Feuillade, from Les Vampires (screening TBA)

	
	Paper due March 3rd


NEW YORK

Walt Whitman, “Crossing Brooklyn Ferry”

Weeks 9-12

Stephen Crane, from New York journalism




Djuna Barnes, from New York journalism




Roman Polanski, Rosemary’s Baby (screening TBA)

LOS ANGELES

Nathanael West, Day of the Locust
SAN FRANCISCO

Frank Norris, McTeague
Weeks 13-16

Roman Polanski, Chinatown (screening TBA)

Exam Week

Final Paper Due

[Note: This syllabus is offered as an example of a syllabus that does not connect readings or course activities with student learning outcomes. It was a serviceable beginning, but it is not offered with the intent that it be emulated. The point of this workshop is to learn how to think through learning objectives and devise a sequence of learning activities (reflected on the final syllabus) that connects objectives with course activities.]

Notes on the Reading and Composition Guidelines of the College of Letters and Science

The College of Letters and Science (L&S) sets the basic policy for R&C courses within the context of undergraduates’ educational sequence. With one or two majors as exceptions, all undergraduates are required to take two semesters of the course (A and B), though some satisfy the A course requirement through Advance Placement testing (AP). Through the A-B sequence, students progress from high school writers of five-paragraph opinion essays with a funnel introduction to college writers mastering critical analysis, interpretive arguments, longer and more sophisticated papers, and some research skills.

As the summary table below indicates, the first semester emphasizes shorter essays and revision; the second semester challenges students to write longer (and presumably more sophisticated) essays, at least one of which incorporates research results into its argumentation. Since A works with shorter rhetorical units, some instructors focus more class time on learning to write good sentences and paragraphs; B can then concentrate on more complex and interesting kinds of argumentation.


A SCHEMATIC SUMMARY OF L&S POLICY:
	Guidelines for A (first semester)
	Guidelines for B (second semester)

	Writing:

32 pages (8000 words)

diagnostic essay first week of class

short, 2- to 4-page essays



recommend two 3- to 5- page essays

expository and argumentative

at least three papers should be revised
	same

same

2 longer papers (totaling at least 16 pages) with an equal number of pages of preliminary drafting and revision
same

same

incorporate research results into argumentation

	Readings should include:

minimum of 5 works

minimum of 2 book-length works

minimum of 2 originally in English

student writing

Readings should “facilitate student writing projects,”

“introduce students to a coherent area of intellectual inquiry”
	same

same

same

same

same

same


Departments offering R&C courses often produce their own guidelines, providing a discipline-specific take on those provided by L&S. We recommend that you consult those guidelines to make sure you are following your department’s policies.
What are students capable of when they enter a reading & composition course? 
What should they be able to do by the end of the semester?

Reading 
What They Can Do:
comprehend, decode, consume

What They Need to Learn:
scan, analyze, critique, learn from a variety of texts


Thinking 
What They Can Do:
generalize, judge based on personal values, find “contradictions”

What They Need to Learn:
analyze, make connections, contextualize, understand terms of the other, enter a conversation with the other


Writing 
What They Can Do:
write a five-paragraph opinion or descriptive essay or plot summary with funnel introduction

What They Need to Learn:
write five- or ten-page argumentative/interpretive essays with reasoning based on evidence
Worksheet for Designing an R&C Course

	
	Learning Goals for Course
	Ways of Assessing This Kind of Learning
	Actual Teaching – Learning Activities
	Helpful Resources (people, things, events)

	Reading
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	Thinking
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	Writing
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Designing an R&C Course: Brainstorming Starter Kit
( General learning objectives: what can students do when they enter an R&C class? What should they be able to do by the end of the semester? Answer this in terms of....




At Start






At End

Reading

Thinking

Writing

( Try breaking these general learning objectives up into specific objectives. Here are some examples to get you started. Adjust this starter list as you like to suit your course.

Reading
Develop techniques for analyzing content in primary sources from a range of genre / media. Teach close-reading using
poetry and prose. 

Lesson on how to take effective notes on assigned materials. How to develop discussion questions / participation from
reading notes.


Peer review: how to read arguments and formulate suggestions for revision


Develop techniques for analyzing and synthesizing secondary sources (B courses). 

Practice evaluating potential usefulness of secondary sources for a research project (B courses). Annotated
bibliography assignment.

Thinking
Develop original arguments from study of course materials. Modeling in presentation and discussion. Quizzes. 


Develop effective listening techniques as active class members. Ground rules for discussion.


Practice developing focused questions about texts that a thesis of the appropriate scope will answer.

Develop library research skills portable to future college assignments. Class activity in stacks? Class session with
research librarian?

Writing
Organize argumentative paragraphs in stronger logical progressions. Work on developing transitions, within and
between paragraphs.


Learn strategies for effectively revising. Reverse-outlining and peer review.

Positioning one’s argument between evidence from primary and secondary sources. Ethical and effective citation
practices. (esp. B course).
Preparing & Managing an R&C Syllabus, take-home guide
Some of you might find this super-dorky exercise helpful. Here’s what you do: 

• Using the Academic Calendar to determine exactly how many class meetings you will have, make a blank syllabus (your department may provide these).

• Then, cut out the relevant list of terms depending on whether you are teaching an A or B course. Add or subtract whatever terms you need to make a complete set of skills & deadlines that suits your course. The terms below are examples only, not a complete or prescriptive list.

 • Working backwards from the biggest deadlines (placed to avoid collision with your other big commitments!), move the skills and deadlines around on your blank syllabus until you feel satisfied. Give yourself ample time for grading. Space out the assignments so that students can learn from feedback on one and then apply those skills for the next one.

 • Last, think about the course content: will the readings / other materials you’re considering at a given time work well with the skill you’ll be teaching then? You might want to move some content around based on your deadline structure. You might want to avoid having first class time on new materials coincide with deadlines for other papers or big assignments.

	A
	B

	paper 5 (last one) revision due (___ pages)
	paper 3 (last one) revision due (___ pages)

	paper 5 (last one) due (___ pages)
	paper 3 (last one) due (___ pages)

	paper 4 (___ pages)
	paper 2 due (___ pages)

	paper 3 (___ pages)
	paper 2 revision due (___ pages)

	paper ___ revision due
	diagnostic essay due (paper 1)

	paper ___ revision due
	peer review for paper _____: in-class workshop

	paper 2 due (___ pages)
	peer review for paper _____: in-class workshop

	diagnostic essay due (paper 1)
	teaching how to formulate research questions

	peer review for paper _____: in-class workshop
	class session with teaching librarian

	peer review for paper _____: in-class workshop
	teaching how to select & evaluate sources

	sentences & paragraphs – developing ideas (body)
	annotated bibliographies due

	paragraphs – logical sequencing; transitions (body)
	teaching how to select and incorporate evidence (citation practices + paragraphs)

	thesis statements
	teaching effective revision strategies

	introductions & conclusions
	


Blank Syllabus, Spring 09, M/W/F
Week 1

(first day of instruction = Tues, January 20)
Weds. January 21 

Fri.  January 23
Week 2
Mon. January 26

Weds. January 28

Friday January 30

Week 3
Mon. February 2

Weds. February 4

Fri. February 6

Week 4
Mon. February 9

Weds. February 11

Fri. February 13

Week 5
Mon. February 16—Holiday, no class meeting
Weds. February 18

Fri. February 20

 
Week 6
Mon. February 23

Weds. February 25

Fri. February 27 

 
Week 7
Mon. March 2

Weds. March 4

Fri. March 6

 

Week 8

Mon. March 9

Weds. March 11

Fri. March 13

Week 9
Mon. March 16

Weds. March 18

Fri. March 20

Week 10 –SPRING BREAK!!!
 
Week 11
Mon. March 30

Weds. April 1

Fri. April 3

Week 12
Mon. April 6

Weds. April 8

Fri. April 10

Week 13
Mon. April 13

Weds. April 15

Fri. April 17

Week 14
Mon. April 20

Weds. April 22

Fri. April 24

Week 15
Mon. April 27

Weds. April 29

Fri. May 1

Week 16
Mon. May 4

Weds. May 6

Fri. May 8

Week 17

Mon May 11 -- last day of instruction;
final exams = May 14 – May 21
Blank Syllabus, Spring 09, T / Th

Week 1

Tues. January 20   (first day of instruction)
Thurs.  January 22

Week 2
Tues. January 27
Thurs. January 29

Week 3
Tues. February 3

Thurs. February 5

Week 4
Tues. February 10
Thurs. February 12

Week 5
Tues. February 17

Thurs. February 19
Week 6
Tues. February 24
Thurs. February 26

Week 7
Tues. March 3
Thurs. March 5

Week 8

Tues. March 10 
Thurs. March 12
Week 9
Tues. March 17
Thurs. March 19
Week 10 –SPRING BREAK!!!
Week 11
Tues. March 31
Thurs. April 2

Week 12
Tues. April 7
Thurs. April 9
Week 13
Tues. April 14
Thurs. April 16
Week 14
Tues. April 21
Thurs. April 23
Week 15
Tues. April 28 
Thurs. April 30
Week 16
Tues. May 5
Thurs. May 7 
(last day of instruction = Mon. May 11; 
final exams = May 14 – May 2

Further Resources


Books listed below are available in the GSI Teaching & Resource Center Library in 301 Sproul unless another location is noted. Feel free to come in and browse or check items out.
Davis, Barbara Gross (2006). “Checklist: Components of a Comprehensive Course Syllabus.” Adapted from “The Comprehensive Syllabus” in Tools for Teaching, Second Edition, forthcoming from Jossey-Bass. http://teaching.berkeley.edu/docs/SyllabusComponents.pdf 
Davis, Barbara Gross (1993). “Preparing or Revising a Course.” In Tools for Teaching. San Francisco: Jossey-Bass. Also available from the Office of Educational Development website, http://teaching.berkeley.edu/publications.html 
Fink, L. Dee (2003). Creating Significant Learning Experiences: An Integrated Approach to Designing College Courses. New York: Routledge.

Fink, L. Dee (n.d.) “A Self-directed Guide to Designing Courses for Significant Learning.” http://www.ou.edu/idp/significant/selfdirected1.pdf 
Gottschalk, Katherine, and Keith Hjortshoj (2004). The Elements of Teaching Writing. Boston & New York: Bedford/St. Martin’s. Available in the Education-Psychology Library.

Hedengren, Beth Finch (2004). A TA’s Guide to Teaching Writing in All Disciplines. Boston & New York: Bedford/St. Martin’s.
Grunert, Judith (1997). The Course Syllabus: A Learning-centered Approach. Bolton: Anker Publishing Company.

Office of Educational Development, Division of Undergraduate Education, UC Berkeley. (2007). “Using Copyrighted Materials in Your Own Classroom.” http://teaching.berkeley.edu/copyrighted.html. 

Richlin, Laurie (2006). Blueprint for Learning: Constructing College Courses to Facilitate, Assess, and Document Learning. Sterling, VA: Stylus.

Tollefson, Steve (1988). Encouraging Student Writing. Berkeley: Office of Educational Development, University of California. http://oed.berkeley.edu/docs/encouraging.pdf.
Walvoord, Barbara E. Fassler (1986). Helping Students Write Well: A Guide for Teachers in All Disciplines. New York: Modern Language Association of America. Available in the University’s Main Library.

Consider this R&C course syllabus: Can you tell from it what learning objectives will be addressed? Is there any indication of how the assignments fit course objectives?





New Feature By and For UC Berkeley GSIs!


bSpace.berkeley.edu ( site called “Reading & Composition—Teaching Resources”








